WELCOME TO
THINKING
MAPS
TRAINING




Questions from Texts,

Thinking Maps

Teachers and Tests || | inking Processes |- as Tools
How are you defining Circle
this thing or idea? What is DEFINING IN Map
the context? What is your CONTEXT
frame of reference?
How are you describing
this thing? Bubble
Which adjectives DESCRIBING Map
would best describe QUALITIES
this thing?
What are the similar Double
and different qualities Bubble
of these things? COMPARING and Map =
Which qualities do you CONTRASTING
value most? Why'?
What are the main Tree T
ideas, supporting Map T T
ideas, and details in CLASSIFYING J T
this information? e — F—
What are trua i g Brace [
component parts an - Ma T ([, F—
subparts of this whole PART-WHOLE B {_
physical object? -
What happened? Flow
What is the sequence SEQUENCING Map [ H I'“L_ __i'
of events? What are U CH 1 C H IO H 1
the substages? '
What are the Muiti-
causes and effects Flow
of this event? CAUSE and EFFECT i l
What might &
happen next?
What is the analogy &
being used? SEEING Eﬂr:ge B )
What is the guiding ANALOGIES e

meaetaphor?



Thinking Map Thought Process Key Words

Context, context clues, LIst, befine, Te

g . arything that you know, Brainstorm,
Circle Defining in Context dentify, Relate prior knowledge, Tell
Brainstorming About, Explore the meaning, Discuss

Describe, Use vivid language, Observe
sing the 5 senses, Describe feelings,
Describing attributes, Characteristics, Properties,
Adjectives, Qualities

Compare / Contrast, DIscuss similarities
differences, Distinguish between,

Comparing and Differentiate
Contrasting

ClassiTy, sort, Group, categorize, Give
e sufficient and related details, Types of,
Classifying inds of, List and Elaborate, Taxonomy

Parts of, Take apa oW ST ure,
3 ical com nents, Anatom
Part to whole L po Y

rRelationship

Sequence, Put In order, Order,
ecount/Retell, What happens next,
yvcles, Patterns, Processes, Change,

Solve multi-step problems

auses and effects, DISCuUss conse-
3 quences, What would happen if, Predict,
Multi-Flow ange, Identify motives, Why, Results,
Dutcomes, Benefits

dentify the common relaticnship, GUess
he rule, Interpret symbols, Simile,
Seeing Analogies =taphor, Allegory, Ratio




Instructional Shifts
for College and
Career Readiness

I
LITERACY

Building knowledge
through content-rich
nonfiction and
informational texts

Reading and
writing grounded
in evidence from

text

Regular practice

with complex text

and its academic
vocabulary

I
MATH

Focus
strongly
where the
Standards
focus

Coherence:
Think across
grades and link
to major topics
within grades

Rigor: Require
conceptual
understanding,
procedural skill and

fluency, and 2
application with

intensity THINKING




What are the
defining
characteristics of
Thinking Maps?




Visual
Patterns

Used In
combination for

Based on

depth and
complexity 8 Cognitive
Skills

©p -
Used yall et areas
waner teachers

What are
Thinking
Maps?



THF 5;1LK Of THF

What is the source?

DAN ROAM

BLAMK
ELAH

ELAH

WHAT TO DO WHEN
WORDS DON'T WORK

ALL OF THE SPACE IN
YOUR BRAIN THAT IS
DEVOTED TO THE 5 25%
SENSES ALL

OTHER
SENSES

How does this
information impact
teacher instruction

and student learning?

THINKING




Visual
Patterns

Used In
combination for

What are

Based on

depth and
complexity gCognitive |  Thinkin g
Skills

Maps”?

® ied i
e  teachers




DRAW AN ILLUSTRATION OF A PATTERN

AQXAPXA”

PATTERNS HELP WITH PREDICTION.

HHHHHHHH



Graphic organizers do not
provide students with
predictable patterns for
thinking.



iractar Wab

(T

ll

This confusing variety of
graphic organizers makes it
impossible for students to own
these tools.




SCAFFOLDING

SECURITY AND
ACCESS

“What is important is to allow all
students to interact with
challenging text on their own as

frequently and independently as
possible.”




Visual
Patterns

Used In
combination for

What are

Based on

depth and
complexity 8 Cognitive, T hinki Nng
Skills

Maps?

® ied i
e  teachers



Page 8

Cell Body

Axon

Synapse

THINKING



~74

o\
A)
Y7
& L
NEURONS THAT FIRE TOGETHER
GET WIRED TOGETHER.
THAT IS WHAT A PATTERN IS!

57
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THINKING



BRAIN COMPATIBLE TEACHING F2e°°

“The overwhelming need for learners is for
meaningfulness... we do not come to
understand a subject or master a skill by
sticking bits of information to eachother.

Understanding a subject results from
perceiving relationships. The brainis

designed as a pattern detector.

Our function as educators is to provide our
students with the sorts of experiences that
enable them to perceive patterns that
connect’”

Making Connections: Teaching and the Human Brain (1994), Caine & Caine



Visual
Patterns

Used In

combination for -
deptand 7\ aeaon What are
complexity 8 Cognitive Thinkin
Maps® Skills J
= Maps?
"X Used by all Applied In
o all content

waer teachers




Visual
Patterns

Used In
combination for

What are

depth and Based on

complexity 8ognitive | Thinking
©y

.. Maps?
fr Applied inall

content areas

Used by all
educators




Visual
Patterns

/" UsediIn
'combination

for depth and{ Thinking

Based on

complexity i 8 Cognitive
Maps Skills
©) -
. Applied inall
Used by all content areas

waner teachers

What are
Thinking
Maps?



Integration of Knowledge
and ldeas

“Integrate information from
several texts on the same
topic in order to write or
speak about the subject
knowledgeably.”




Visual
Patterns

Used In
combination for

Based on

depth and
complexity 8 Cognitive
Skills

©p -
Used yall e areas
waner teachers

What are
Thinking
Maps?



Better learning will come from
Learner-Centered Teaching

INSTRUCTION but, from giving
the learner better ways to
CONSTRUCT MEANING.

The maps should become

STUDENT TOOLS FOR:

INDEPENDENT THINKING AND
COLLABORATION.

o

Ty T
; .

@
B i

THINKING



What is the purpose of
each map and how do
these visual patterns
support critical and
creative thinking?

Learning the Maps




Guiding Questions

*How do you know what you know about

this topic?
*Did your information come from a specific
The Frame source?
of

*|s this information being influenced

Reference Dby a specific point of view orperspective?
*So what do you now understand about the

information in your map ?

*Why is this information important?




META-COGNITIVE FRAMES OF REFERENCE

What is framing your thinking?

[ -—r_ |

Where did you get the
information in your map?

| 1
Is the iInformation Did the Information
based on your come froma
prior knowiedge? specific source?

—_— ——

What personal What are the
experiences have s pecific titles, page
you had with this numbers, web
contert or topic? addresses of the

souUrces you
referenced?

what background
knowledge do
you have that you
could relate to
this content or
topic?

What specific
textual evidence can
you cite to support

your inferences?

A Language for
Learning

What is influencing the
information in your map?

*
| |
Is 3 speciHic paint of Are there any
view Influencing the historic or soclal
Information In your Issues Influencing
map? the Information In

* your map?
Is there a specific l

point of view that is Does a specific
influencing the time period
content / ideas in influence your
your map? Is that thinking about the
point of view information in your
biased? map?

Is the information in Are there any
your map influenced cultural beliefs that
by a primary or a are influencing

secondary source? your thinking?

The Common
Core
Standards

Rigorous State
Standards and
Azsessments

21st Contury
Skills

What conclusions can
you draw from your map?

| I
so what is the So why Is the
main Idea for the Information In
Information in your map

your map? Important?

—_ — 71

So what do you So why is this
now understand information
about this concept important to you?
or topic because
of the thinking
you have done?

So why should
this information
be important to

others?

So how would you
summarize the
main idea of this
information?

The Frame of Reference
encourages reflective
thinking.




CIRCLE MAP

For Defining in Context

TREE MAP

4-
141
I14-

For Classifying and Grouping

BUBBLE MAP

For Describing using Adjectives

DOUBLE BUBELE MAP

For Comparing and Contrasting

FLOW MAP

I'u'H’n'H'u'I

For Sequencing and Ordering

MULTI-FLOW MAP

=

For Causes and Effects

BRACE MAP

——

For Analyzing Whole Objects and Parts

BRIDGE MAP

JZN

Realating Factor

For Seeing Analogies




sSTORY TITLE__Z#HE L V7Y oF Anwve Efﬁ:ﬁ; (e )

CIRCLE : ng'mfﬂf o f Mr
Zife mdu_xd.'. :‘3
s N PR

TREE PEOPLE Carte ok~ 2
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Henrrane V.
. v raclect bSENT -
Prisoners Helpers ‘1;_:,;,;,.,,,[ ) T 7o Froive.
i e . P ArOsNG Aerirag e:&ua
- ez =
Far
i | dep l:..ru:ti,ng__

BRACE
/st _Flocr
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LLarters ____rd Floor
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BRIDGE

Lone pe\Glen Saley.
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o ———

: I
f I_I_I |
'> {' = Flow Map
f | Which of these steps comes
{ —{ first? What are the stages of...?

Sequencing




Thought process: Sequencing
When do you use sequencing in:

ENGLISH?
FOREIGN LANGUAGE?
SCIENCE?
MATH?

HUMANITIES?
THE ARTS?
TECH?

In every instance, you could use a FLOW MAP

@
ﬁ q

THINKING



FLOW MAP

Thinking Skill: Sequencing

1st thing that

happened

Event Title

2"d thing that

happened

4t thing that
happened

3 thing that

happened

5th thing that
happened

6t" thing that
happened
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Indroduckion

Mhodw
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Flow Map that depiCts the events from
the start of the First Punic War to the
start Of the Second Puhic War

gection1 Ge




Axleand Tire Fnaine ear Box Radiator
Azsembly Assembly Assembly Assembly

Witidshield Main Body Electrical
Azsembly Assembly Assembly Assembly

Winer Dioors Fitushitio [nspection P
I 5 ! Fitushed Car

Azsembly Assembly Assembly Assembly

Additional option: Choose one assembly and have students create a flowchart to detail the
action steps in order to show mastery.




el empleo:

& acciones continuas en el pasado

#  acciones repetidas en el pasado

&  zcciones habituales en el pasado




N A Replication

DNA Helicast

?:"::mf}ﬂﬂ;b[r:muh The DNA double helix unzips nale-$
plicatio ic q (§58) binds 1o Single strandeq
each new molecule as the hydrogen bonds s
WL voud confainoneald | befween the bases break. [ | "e4ion DN fo it
ation gy e Stvand and one newone. | This process is done, by the, INA s uneil.
replicatio : e,
ork A | QNA_MLLQQ_L;_‘ = I
»() +
DNA PolymerastR *
DA Poymetase ks tm Lagaing sfrand or Okozaki
| -mcurmng nucleotide to the Fragment proceeds by discontinyoys

Srowing éw chain from:  § P | cunthesis of short stretches
5't0 3" which forms a

| ltading Strand. . Lo& ONA.
= a |
* p——— = |
| “‘5 ‘“93"19 S’fmnd Jmns | Rnp\\m’non 00LUYS in both

| divections forms o
* Replication Bubble’

mlln!
Strand







Gavses o the Amesicon Revolotic

\ ?r o c,\omo-‘\'i oN
of V1L

Fru..n A C\

T ndien War




Need to solve:

Malar Ratio
[from equation)

Molarity
[mal/L)

Litres of
product

Limiting Reagents:
Get all the reactants to this step then compare. The reactant that
produces the smallest nunsber of moles of product is the linsiting
reagent. Continue the owchart using the males from the limiting
reagent.

You can only make as much as your smallest amount of “parts”.







“What are the stages of mitosis?”




The Black
Death
began in
China

T

Ships
returning
from Asia
brought it
to Italy

he Black Death

Spread to the

rest of Europe

along trade
routes

1/3 of
Europe's
population
died

Not enough
people to do
the work

Surviving
peasants
demanded
better
conditions
and wages

Feudal system
began to
break down
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Circle Map

What is the definition
of ?

Defining and
Brainstorming
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Pp. 30- 35

4
coiele| =T Bubble Map

, ‘ Which word best describes
-ﬁ _— ? What are the
g ) 4 qualities of ?
_ Describing
= ] — AN AN




BUBBLE MAP

Thinking Skill: Describing in Detall

Describing
word oF
phrase

(adjective)
Describing Describing
word or word or

phrase
phrase
(adjective) (adjective)
Main
Idea or

Concept
Describing Describing
word or word or
phrase phrase
(adjective) (adjective)
Describing
word or
phrase
(adjective)




determined )
English or

Humanities

Evidence
from her life




Bubble Map: Science




Lab
Observations

a--'..' ' e
— e, =
= 'li'pl...-f‘*" St
g =N

MANGANESE 25













Source: What evidence is there to support your
inferences?




P Lady macbot” Say fo T king (wouid attond ‘
afraid, his 1GISUNC For ol few wouds " - Willidm Chkeparre ':
&

wacketh O cewant ) ul

“Gweme the daggors. -
p- 1ok LnC 1

eeping and the dead dre
s picturcs ‘TisThC eft

ve Childhopd That Feus d
bed devil- If he do bleed, 'l

1€ FOCCS OF thT gYo0 M Witha,
must seem their guilt-"
(flliam Shakesprre

macketh: © trare ‘s the smell
OF {hc blood shll: AUl THT porpumes of
Arabia will not cweeten This lithle
hard- Ok, 0h .Oh ! ”
_ willidm Chakesped®

Lady Macketh - WC FQil?. Buf Trew

»’r' Lady Macboth - Help me Jour courdge fo th stidking- PHCC -
honce, ho ! And we'll not fail!-’
(Lady Madvcth is amied - Willigm charespedle
out) '

- Williem Shatkespare



The POV of
a northern
abolitionist

The POV of
a southern
slave

owner




* Pp. 36- 41
= Double Bubble
Map
1 3 _— How are and alike?
L-ED - What is the most important
. difference in...?
e N Comparing
- and Contrasting

" !















No onedied

Glorious Revolution

Brought back
constitutional
monarchy

The Glorious, American, and French Revolutions

Forced removal
of government

Protest
against tax

———— es
Foreign aid

American Revolution

Reign of
terror

French Revolution

) A lot of
Billsof peopledied|
Rights -

Declaration

of
Independence

—

Took place
in Europe

Only common
people paid tax
es




Pp. 42-47

Tree Map

Which of the following is a
detail about...?
A iIs a member of
which of followingcategories?

Main ldea and
—§ _E (e Details
Classifying

" !
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Athens,

Greece
I I I
Government Economy Education
Council (500 Geographically Purpose to
menj) hased on produce
Assembly trade ﬁf:rﬂ-{l
(6,000) Agora - oo
T Marketplace Boys 6-T y1s
18 yrs. Pottery, heg[lian f-u-_rmal
participateed Furniture = u-:a_tmn
(reading,
woimen and , wiriting, math
owWn coins d ’
slaves not literature)
considered
I 1 By]'g £
citizens
Military
Athenian Girls - home
citizens only schooled in
cooking,
cleaning,
spinning
thread, cloth
usually
married at

15




Pp. 48- 53

{{

Brace Map

What are the parts of...?

Part to Whole
Relationships
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epi

(top /
ﬂLItEI') Add the
meaning of
each partin
epidermis parentheses.
e derm
(skin)

IS







We need to know how to
convert % to decimals.

A vice president
took a client to
lunch. The lunch
cost $44.00. She
left a 20% tip.
What was the total
cost of the lunch?

We could use 10%.

We have to know that this
is a two step problem.

We need some prior knowledge
about what a “tip” is.




Hokkaido Tsland

i TOHOKU

Honshu Tsland *
e ——

&

Shikekuw Island

WANT 4]

3 ®
CHUE N

Kansai'or Kink:' &:},

=

.I K!Ju.shu Tsland

R e



Word Part Clues

= un- “not or opposite of™
uncomfortable < comfort “when you feel relaxed or satisfied™
~ -able “able to or can be done™

Meaning: “‘not able to feel relaxed or satisfied™

in- “not
/“
inaudible < aud “hear” (Latin)
~ -ible “can be done™

Meaning: “‘not able to hear™



cornea

pupil
iris
lens
rods
retina
cones
optic

nerve




Pp. 60-65

9, -

coceel | = Multi-Flow Map
’ | Why did ? What are the
— . benefits of ?
o _{ O
{ — | |-

Cause and Effect




Observations
from our
experiment

The Lima
Bean Plant




Observations
from our
experiment

What if the
lima bean
plant
doesn't get
sunlight.
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Map developed by
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What

Why | happened
made because of

a bad my bad choice
choice

MY
BAD
CHOICE




IF

THEN

THINKING LIKE
A
MATHEMATICIAN

o
[E-T T
o
it

THINKING



IF

THINKING LIKE
A
MATHEMATICIAN

P

=
; .

.
B i

THINKING



| THINK

(HYPOTHESIS) RESULTS
BASED ON

LAB |
EXPERIMENTS

EXPERIMENT
VARIABLES

THINKING LIKE A
SCIENTIST

BASED ON MY RESEARCH,
| CONCLUDE...

THINKING



POSSIBLE
CAUSES OR
CONTRIBUTING CONFLICT

CAUSES RESOLUTION

THINKING LIKE A LITERACY CRITIC b

THINKING




Multi-Flow Map :: for analyzing cause and effect

Mative land was
prime farm

country=—suitable
for growing crops

Discovery of gold
increased demand
of whites to
settle Cherokee
lands

Theugands of
southwestern
natives were
forcibly moved
west of the
Mis sissippi

Jackson
supported
remaval for good
of U.5. and
protection of
Mative-Americans
from white
settlers

Cherokes's
sorrowful journey
known as the
“Trail of Tears”

Only o few
thousand Natives
left o live east
of the Mississippi

Source: http:/Mtinyurl.com/4e%msj
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Page 66

— NNN_

Bridge Map

How are and
related?

Seeing Analogies
Relationships



Page 66

Drawing the Map

THE BRIDGE MAP

AN,

Relating Factor % %

First Pair Second Pair



Page 66-67

Note Taking Guide

Identify the THOUGHT PROCESS

SEEING ANALOGIES

KEY WORDS

Identify the Relationship, Guess the Rule,
Symbolism, Metaphor, Allegory, Analogy, Simile




KEY INFORMATION Page 68

The Bridge Map helps students identify
the relationships between words. Aslong
as the relationship remains the same, the

Bridge Map can be extended beyond 2
pairs of words.

is a type of an apple /\ a carrot

Relating Factar

fruit vegetable

An apple is atype of fruit as a carrot Is atype
of vegetable.



Numerator
Head m

BOdY Fraction

Relating Factor:_Is the top part of...













powers

Felating Factor

Vocabulary Development




Domain-specific

Vocabulary
Tier 3
is the
middle of median A cream
Relating Factor
elating Factol set of an oreo

data cookie




shorts + &
Yee- shiri.

RF: "\t can b
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www.behindthesceneshistory.com

Rosa Parks’
refusal to give

was a up her seat on
catalyst for the bus . 2
Felating Factor Civil Hights 2

Movement

Major events in history often
have “trigger” causes.



http://www.behindthesceneshistory.com/
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Ways for introducing some of the maps



MONDAY: Introducing the
Circle Map

“PLAYIR

BT .- L]
By, .
i g "
i
-lri [} ll i
o -

Hanry POTTER

N g ULLER

Create a Circle Map to
help us all know
important things

about you.

{

In the Frame of
Reference, include key
people and things that

influence who you are.

|

Pair with one other
person and share

your information




)

TUESDAY: I DO Teacher: What do you know

about a coordinate plane?

|

Real-life uses ©% coordinaite

ikt Prall - o ore Sl
§ 3 éicgrf,ﬁ-? :.-;Ea.mltwluwz: S tovel

No response from students.

Jpording evewts

|

la.rag."l‘hmt
{porci .
Teacher: What if | told you some of the
real-life uses of coordinate planes. |
will write these in the Frame of

Reference. (Teacher adds examples to

the Frame.)
v

Teacher: Now let’s try to define the
coordinate plane based on these

examples.
v

Teacher: Turn to your neighbor and tell
him/her two of the defining
characteristics of a coordinate plane




WEDNESDAY: WE DO

GEOLOGICAL

FORMATIONS

Geological formations are...

Teacher: Before we start
our lesson on geological
formations, work with a
partner to brainstorm
everything you already

know about the topic

!

Add a Frame of Reference
and write a brief definition
based on the information in
your Circle Map.

A 4

Be prepared to share your
ideas with the whole group.




Assignment:

THURSDAY: YOU DO

Research a famous
American or

American symbol.

!

Take notes on the

information and then
choose key details to
create a “Who Am |?”

Circle Map.




FRIDAY:
Independent Choice

Use a Circle Map to summarize
anything that you have learned this
week.



Additional Examples



trigger social economic
cause effects effects

contributing
causes

f

—i

THINKING LIKE A HISTORIAN

THINKING



Key Ideas and
Details

“Ask and answer
questions to
demonstrate

understanding...”

Remember the
question you
choose will
determine the
map that you use!






“What are the advantages and disadvantages of
asexual reproduction? What are the effects of the
disadvantages?”




“What are the parts of acell?”
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A
plans for Ateacher A A chef A gardener
Reating Factor successful satisfied thriving

students diners plants

Great lessons don’t happen by
accident any more than gardens
flourish without care.







USES SOCIAL

ARGUMENTS Slﬂé'?f:,lf
TO ELA A A SCIENCE A MATH
Relating Factor DEFEND ANALYZE MAKE CLAIMS REASON
INTERPRETATIONS EVIDENCE IN THE FORM INDUCTIVELY

OF ABOUT DATA
CONCLUSIONS

ARGUMENTS ARE REASONED, LOGICAL, AND INCLUDE EVIDENCE.
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SYSTEMS OF LINEAR EQUATIONS

-

2 INTERSECTING LINES

SLOPES

ARE
DIFFERENT

1 POINT OF
INTERSECTION

2 PARALLEL LINES

SLOPES ARE EQUAL,

¥ INTERCEPTS
DIFFERENT

2 COINCIDING LINES

(X,Y)

CONSISTENT
AND
INDEPENDENT

NO POINTS OF
INTERSECTION

NO
SOLUTION

INCONSISTENT

SLOPES AND Y

INTERECEPTS ARE
THE SAME

INFINTE POINTS OF
INTERESECTION

{{IX,Y):¥Y=MK +B

CONSISTENT
AND
DEPENDENT
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[ Adding and Sulodracking Maaces (MATH3)
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Monarch
needed
resources
from Nobles

Nobles

wanted more
power

The rich
ruled for
rich not for
the people

Famine [ —— p

General
unrest

750-650 BC
Monarchy (rule
by one)

Monarchy is
replaced by
Oligarchy

l

rule over many)

650-580 BC
Oligarchy (few

Oligarchy is
replaced by
Tyrant

people have
power

Tyrant does
not fulfil
promises

™

people can
rule
themselves

580-510 BC
Tyrant (one
ruler who
takes power by
force)

Tyrant is
replaced by
Democracy

l

510430 BC
Democracy
(people rule)

ATHENS
GOVERNMENT
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Given Given

from the
picture INZ L
on page

p. 232in
problem

#8

mL

Corresponding parts
Of Congruent Triangles
Are Congruent




Y=10Xis in
the form
Vv =kx

¥=10XI1S
A DIRECT

VARIATION

If X
increases
theny
increases

The graph is
linear withay
imtercept of D

If X
fdecreases
theny
decreases

The
constamt of
variation is

10




THERE ARE
INFINITE
POINTS OF
THE SLOPES
ARE THE INTERSECTION
SAME

THE SOLUTION

TO THE SYSTEM
— 1S EVERY POINT

| THE LINES
ARE
COINCIDING

THE Y
INTERCEPTS

ARE THE SAME

ON THE LINE

THE SYSTEM IS
CALLED
CONSISTENT
AND DEPENDENT
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We watched a
video.







Education Week.
July 2014

www.edutopia.com
Feb.23, 2014

comfortable

setting
welcome
not just a families into
sharing the children's
of grades school life

Meaningful

2 - way Parent - positive
communication Teacher assumptions
Conferences

teacheris

goal-oriented prepared

develop
personal
relationships

Build trust
Improve
communication

K-12 teachers, MS
Curriculum Specialist,
Asst. Principal
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Spreadshecks



PLACE VALUE: ORDERING NUMBERS

3 X 5 cards

iIs greater than
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SET

has (have) the
purpose of

Felating Factor

Page 13

. Bill of
Preamble AT Articles /\ Amendments /)\ Rights
establishing creating supporting maintaining
the goals a the individual
of the balance Constitution and states’
Constitution of power as a "living rights

document”

TEACHER/ STUDENT INPUT Page 14

Bill of Rights
|

I
1st

I I I I
4th 5th 6th and 8th and

explain in
own
words

illustrate

fth 9th

Copy of the
Constitution



REFLECTIVE THINKING

Predict
the
effects

Bill of Rights
not included
in the
Constitution

A Specific
Amendment
wasn't included
in the Bill of
Rights

Predict
the
effects

Page 15







We could

get menus We could get
from several prices from
restaurants. a grocery
store.

How many
people are in
our class?

How much
tax will we
hawve to pay?

Where will
we get it?

What Kind of

pizza will we
How much How much order?
does each would it cost
pizza cost? for the [_:Ias‘s;r
to eat pizza? How much
will the
drinks cost?
How many
slices are in
one pizza?
How much
How many will the plﬂ_tES
slices of pizza a"d[:'::’;:';'"s
will each )

student aat?

We could go We could look at
online to look advertisements
at prices or inthe
just calil.

newspaper.
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